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CHAPTER –2 REVIEW OF LITERATURE



CHAPTER – 2 Review of literature Emotional intelligence is a dynamic construct influenced by diverse biological, psychological, and social factors. A good deal of research has been conducted on emotional intelligence and it was found to be appearing as an important factor in the prediction of personal, academic and career success. Studies on emotional intelligence with respect to various psychosocial correlates have been found in a variety of fields. Empirical studies investigating the relationship of emotional intelligence with numerous psychological and psychosocial factors were reported by several researchers and simultaneously revealing the significance of emotional intelligence and its beneficial aspects with remarkable contribution in the field of interpersonal relationships, success in work and personal life, health psychology, managing occupational stress, academic field, improving personality, enhancing performance and many more positive behavior pattern. Review of literature on emotional intelligence regarding different demographic and psychological correlates is presented below:



Demographic correlates Research on emotional intelligence with regard to certain demographic factors such as age, sex, locale and socio economic status has been reported widely. Numerous studies were intended to find out the impact of demographic variables on emotional intelligence of individuals. However, these studies doesn’t reached to similar conclusions but, have reported the significance of demographic variables in studying emotional intelligence. Following are some of the reviews in this context:-



Age The older children displayed greater emotional competence than their younger counterparts. It has been found that emotional intelligence increases with age or grade. It has been also reported that emotional maturity was positively related with physiological maturity. Salovey and Mayer, 1990) have shown that the EI developed with increasing age and experience. Goleman (1995) found that the signs of EI appear among very young children. Goleman (1996) have also stated that emotional intelligence increases with age and it can be learned, cultivated and increased in adulthood. In a series of longitudinal studies, it was shown that people can change their EI competencies over two to five years (Boyatzis, 2000). Mayer et al. (2000) also showed with a series of studies that emotional intelligence increased with age and experience which qualifies it as an ability rather than a personality trait. Wong and Law (2002) working with different samples have found that, age is positively correlated with emotional intelligence across different job situations. Similarly, Kafetsios (2004) had reported in his study among 239 adults aged between 19-66 years, that older participants scored higher on three out of four branches of EI i.e. facilitation, understanding and management. This study supports the view that emotional intelligence develops with age. Srivastava and Bharamanaikar (2004) concluded from their study among the sample of 291 Indian army officers regarding the relationship between EI and their age, that EI had increased with age.



To measure the emotional intelligence and its relation with age among secondary school teachers, Tyagi (2004) have conducted a study and found that the level of emotional intelligence is low and independent of age. Another study examining the long term stability (32 months) of emotional intelligence- related abilities over the course of a major life transition (The transition from high school to university) was reported by Parker, Saklofske, Wood, Eastabrook et al. (2005). During the first week of full time study, a large group of undergraduates completed the EQ-i: short; 32 months later a random subset of these student (N=238), who had started their postsecondary education within 24 months of graduating from high school, completed the measure for a second time. The study found EI scores to be relatively stable over the 32 month time period. EI scores were also found to be significantly higher at time 2; the overall pattern of change in EI- levels was more than can be attributed to the increased age of the participants. Van Rooy, Alonso and Viswesvaran (2005) have made a study in which a common measure of emotional intelligence was administered to 275 participants. (216 female) to examine how different groups score on a test of EI differences were compared for age. Results indicated that emotional intelligence scores tended to increase with age. Chapman and Hayslip (2006) have made a cross sectional analysis in order to measure emotional intelligence in young and middle adulthood. Differentiation of the construct of emotional intelligence was investigated in young and middle-aged adults. Mid life adults reported significantly greater use of optimism (a component of emotional intelligence) as a mood regulation strategy than was reported by young adults. Another study on relationship between emotional intelligence and age reported by Gowdhaman and Murugan (2009) among B.Ed. teacher trainees



(N= 300) have revealed a significant effect of age on emotional intelligence. Contradictory to this finding, Jacques (2009) had reported that age did not predicted emotional intelligence among a sample of 221 college students. Sex Thingujam and Ram (2000) in their attempt of Indian adaptation of Emotional Intelligence Scale (Schutte et al, 1998) had developed Indian norms (N=811) for males and females separately and found that women were significantly scoring higher than men. Similarly, Mohanty and Devi. L (2010) have revealed in their study on gender differences among EI (N=60) that girls are more optimistic and well aware of their feelings in comparison to boys. Girls are more aware and understand their own feelings (Components of EI) than boys. Similarly Ciarrochi, chan and Bajgar (2001) found that EI was reliable measured in adolescents and was higher for females than males. The relationship between emotional intelligence and sex differences among 134 adolescents involved in a six week training camp run by the military was investigated by Charbonneau and Nicol (2002). Results revealed that girls scored somewhat but not significantly higher than the boys on emotional intelligence. Mishra and Ranjan (2008) have also been studied whether the gender difference affects emotional intelligence of adolescents (N=80, 40 male, 40 female). The results showed that adolescent boys and girls differ significantly on emotional intelligence and boys were found to be significantly higher on emotional intelligence than the girls. The higher scores of adolescent boys indicate that they are better on interpersonal, intrapersonal, adaptability and



stress management skills and their overall general mood (happiness and optimism) are of higher order than the adolescent girls. To observe emotional intelligence levels of undergraduate male and female college students (N=200) (100 males and 100 female) 17-20 years, Nasar and Nasar (2008) have made an attempt and the results ensures the presence of higher emotional intelligence in the adolescent girls students in comparison to the boys. Brackett, Mayer and Warner (2004) have also been reported in their study among 330 college students that women scored significantly higher in emotional intelligence than men. Lower emotional intelligence in males shows principally the inability to perceive emotions and to use emotion to facilitate thought was associated with negative outcomes including illegal drug and alcohol use, deviant behaviour and poor relations with friends. In the study reported by Uma Devi and Rayal (2004) based on gender differences among EI (N=224) it was revealed that seventy six percent of girls have scored EI above average. Whereas, eighty one percent of boys have scored their EI above average. This concluded that boys have scored slightly higher on their emotional intelligence as compared to their counterparts. Hunt and Evans (2004) have reported in their study on individuals [N=414 (181 male and 233 female)] having traumatic experiences and simultaneously studied on their emotional intelligence level, and the results showed that males have higher EI than females. However, Kafetsios (2004) had reported gender differences in emotional intelligence from a sample of 239 adults aged between 19 to 66 years who completed the Mayer, Salovey and Caruso emotional intelligence test (MSCEIT V2.0) in which females scored higher than males on emotion perception and experimental area.



Moving ahead to next review on sex differences in emotional intelligences. Study reported by Pandey and Tripathi (2004) on a sample of 100 individuals (50 males and 50 females) completing the measure of EI, consisting of identification of emotion, perception and recognition of emotion with probing, perception and recognition of emotion-without probing, understanding emotional meaning and emotion intensity rating. Results revealed that females scored significantly higher than male and were more proficient in managing and handling their own emotions as well as of others. Pant and Prakash (2004) have studied gender differences in emotional intelligence for Indian participants (N=60). 30 male and 30 female subject/ individuals were approached for the study from personnel and human resources



departments



of



both



government



and



non-governments



organizations; as well as students with an educational level of post graduation. Multifactor emotional intelligence scale was used for assessment process. Results showed no substantial gender differences on the various EI dimensions. More specifically indicating that both males and females do not differ significantly on the two sub- tasks of ‘managing emotions’. Whereas, ‘Managing others’ (sub tasks) has the males (M=0.28, S.D. = 0.08) scoring higher than the females (M=0.26, S.D.=0.08) on the sub-task of ‘managing self’, both the males and females have the same mean (m=0.25). However, women scored higher, though not significantly than men on total EI (M women = 5.13, M men=4.86). Petrides, Furnham and Martin (2004) examined participant’s estimates of own and parental psychometric intelligence (IQ) and emotional intelligence (EI). About 224 participants (82 male, 138 female and 4 who did not reported their gender) were asked to estimate their own and their parent’s IQ and EI scores on a normal distribution ranging from 55 to 145 points. The results confirmed the hypothesis supporting the view that people perceive



psychometric intelligence as a primarily masculine attribute in contrast with emotional intelligence, which they perceive as a primarily feminine attribute. But this result has been altered when the participants had estimated their scores on a range of specific EI facets instead of overall self estimate. In order to measure the relationship between emotional intelligence and gender, Tyagi (2004) have conducted a study among secondary teacher. The results revealed that emotional intelligence is independent of gender. Mathur, Malhotra and Dube (2005) have evaluated the gender differences in the selection variables of emotional intelligence, which were attribution, taking responsibility and scholastic achievement in high school students (N= 83, M=36, F=47) with an age group of 13 to 15 years. The study does not revealed any significant gender-differences on the dimensions of emotional intelligence. So, the study concluded that there is no significant difference among boys and girls on the selected components of EQ. Assessing on an ability measure of EI, Brackett, Warner and Bosco (2005) find out in their study on 86 heterosexual couples that, female partners were significantly higher on their emotional intelligence scores than male partners and that EI scores were uncorrelated within couples. VanRooy, Alonso and Viswesvaran (2005) in their study examined gender differences on emotional intelligence by administrating a common measure of emotional intelligence on 275 participants (216 female). Results indicated that females scored slightly higher than males. Similarly, Austin, Evans, Gold water and Potter (2006) studied among a group of 156 first year medical students who have been completed measures of emotional intelligence and physician empathy, and a scale



assessing their feelings about a communications skills course component. Results showed that females scored significantly higher than males on EI. Depape, Hakim-Larson, Voelker, page et al. (2006) has examined the gender as the predictor of emotional intelligence, in a diverse sample of 126 undergraduate participants (42 male, 84 female) and reported that gender was not a significant predictor of emotional intelligence, as contrary to their expectation. Miville, Carlozzi, Gushue and Schara (2006) examined culturally relevant variables including, universal-diverse orientation (UDO - an attitude characterized by awareness and acceptance of similarities and differences between self and others, and emotional intelligence. 211 counseling graduate students completed measures of these variables as well as demographic sheets. Hierarchical regression analysis indicated that UDO and emotional intelligence along with gender, significantly explained variance in empathy. Contrary to this, Hunt and Evans (2004) have reported in their study on individuals [N=414 (181 male and 233 female)] having traumatic experiences and simultaneously studied on their emotional intelligence level, and the results showed that males have higher EI than females. Study done by Saranya and Velayudhan (2008) among 30 male and 30 female, university students regarding gender differences in emotional intelligence revealed that there exists no significant difference in self awareness, self regulation, social awareness and social skills among day scholars boys and girls. There exists a significant difference in the dimension of motivation. Girls are better motivated than boys, this is because girls have a better driving



and pulling forces which result in persistent behaviour



directed towards certain goals.



Another study made by Singh Chaudhary and Asthana (2008) on impact of gender on emotional intelligence of adolescents, among a sample of 400 adolescents (200 male and 200 female) from various schools and colleges. The results revealed that male and female adolescents exhibit some emotional intelligence, concluding that both male and female adolescents are caring, giving, supportive and enriching. Carr (2009) have studied sex differences in emotional intelligence among a student sample of medical schools (N= 177). Results indicated that male candidates had higher emotional intelligence scores than females. However, Gowdhaman and Murugan (2009) have been reported a significant effect of gender on emotional intelligence, in their study among 300 B.Ed teacher trainees. Jadhav and Havalappanavar (2009) investigated the level of emotional intelligence among male and female police constable trainees (N=200). Results revealed that women police constable (WPC) trainees have scored significantly high on emotional intelligence than their counterparts. It may be because of the fact that men spend most of their time with peers and home, whereas, women spend most of their time from the childhood in the home, with family members and even in their later life at house. Hence they learn how to behave with others and how to control their emotions. Women are keener in every aspect and they utilize opportunities properly etc. Furthermore, the results also revealed that the women police constable trainees (WPC) scored higher on self motivation, emotional stability, commitment, altruism empathy and self awareness factors of emotional intelligence in comparison of male candidates. Tatawadi (2009) have studied the differences in emotional maturity among male and female students studying in a management school. The



results revealed that the females are emotionally stronger than the males. The girls score higher with regard to empathy, social responsibilities and interpersonal relationships than boys. They are more sensitive towards their relationships with parents, friends and siblings. All these traits help them to acquire more emotional intelligence as compared to boys. Socio-economic status Studies on emotional intelligence in relation with socio-economic status are reviewed as under: An exploratory study of the relationship between emotional intelligence and socio economic status was done by Holmes (2007) in which emotional intelligence was considered as criterion variable and SES as predictor, and measured by household income, parent education and occupation. Bivariate and multivariate correlational analysis revealed significant positve relationship except mother’s occupation and household income. Further Namdar, Sahebihagh, Ebrahimi and Rahmani (2008) have found a significant relationship between emotional intelligence score and the student’s satisfaction of their family socioeconomic status among nursing students. In order to find out the effect of monthly income on the level of emotional intelligence among B.Ed. teacher trainees (N=300) Gowdhaman and Murugan (2009) have executed on empirical study and results showed that the socio economic status or monthly income do not cause any significant effect on the emotional intelligence. The relationship between emotional intelligence and socio economic status was studied by Jacques (2009) among 221 college students and the



study reported that socio economic status did not predicted emotional intelligence. Mohanty and Devi, L. (2010) in their study, revealed that good education and occupation of parents in positively and significantly effects the interpersonal relationship (EI) of the adolescents. It means that parents having good occupation have adolescents having the ability in establishing and maintaining mutually satisfying relationship characterized by emotional closeness and intimacy. Locale Mayer and Salovey (1997) have suggested that individuals from different sub-cultures approach emotions differently. According to Sibia, Srivastava and Misra (2003) EI, differ across cultures. Study locating the discourse on emotions in the context of culture and human development by Sharma and Sharma (2004) was explored the notion of emotional competence among a sample of adolescents (N=70) aged 12-18 years included boys and girls studying in class VI to class XII in a one senior secondary school in a rural zone of New Delhi. The children lived their sharing of common ecology, facilitative of greater interaction among each other and were much less exposed to the spaces and lives outside. On the basis of open ended interview and classroom-based enactments as well as written exercises accompanied by group discussions it was concluded that the developing awareness of emotions in children as means of describing oneself is revealing of the interplay of developmental aspects of thought and feeling. The study enabled to discern the varied understanding and use of emotion in children’s everyday lives.



To delineate the human ecological factors affecting emotional intelligence skills of school teachers (N=60) a study was made by Duhan and Chhikara (2007). Study revealed a significant association between the developmental facilities (exosystem variables), provided in community surrounding and emotional intelligence skills of teachers. The results also revealed that most of the high category respondents (16.7%) were having more developmental facilities (i.e. hospital, bank, park, club, market etc.) in their surroundings, whereas near about 19% (out of 28%) of low category respondents were having less number of development facilities. Carr (2009) have found in her study that Asian students demonstrated higher emotional intelligence total and branch scores than white students. The highest and lowest emotional intelligence scores were obtained for the branches understanding emotions (mean= 110, SD= 19.0) and perceiving emotions (mean=94, S.D.=15.6) respectively. Gowdhaman and Murugan (2009) have studied the locate effect (mentioned as community) on the emotional intelligence of 300 B.Ed. teacher trainees and inconsistently found that there is not any significant effect of community on the emotional intelligence.



Social Correlates Persons with higher emotional intelligence are found to be more social. There are some studies available in the literature related to the emotional intelligence. Emotional intelligence plays a significant role in establishing and maintaining relationship (Goldman, 1995) Molouff and Schette (1998) found in their study that the persons with higher emotional intelligence were more socially accepted and they display better social skills. Emotional intelligence includes those traits that are most likely to ensure success in



marriage or love affair and the lack of it explains the reasons why people face failures in their personal and professional life despite having high IQ. All meaningful relationships such as parent-child, teacher- student, between peers or colleagues etc., which are perceived as our strengths are usually based on dimensions of emotional intelligence. Theories supported that if one has a good amount of emotional intelligence, the person will have a good ability to adjust and a special capacity to solve problems of daily life. An analysis of the traits of persons high on psychometric intelligence (IQ) but low on emotional intelligence (EQ) yields the stereotype of a person who is critical, and uncomfortable with others. EI was correlated slightly but positively with belief in social relation (Thingujam and Ram1999). Schutte et al. (2001) found that higher scores EI had higher scores on close affectionate relationship. Lopes, Salovey and Straus (2003)



had explored links between



emotional intelligence and interpersonal relationships; in a sample of 103 college student and found that individuals scoring highly on the managing emotions subscale of the Mayer, Salovey and Caruso emotional Intelligence test (MSCEIT), were more likely to report positive relations with others, as well as perceived parental support and less likely to report negative interactions with close friends. Kafetsios (2004) studied the relationship between attachment orientation and emotional intelligence (N=239) adults, aged 19-66 years, who completed the MSCEIT V2.0 and the relationship questionnaire. Results revealed that secure attachment was positively related to all sub-scales (except perception of emotion) and total EI scores. Further, contrary to



expectations, dismissing attachment was positively associated with the ability to understand emotion. Lopes, Brackett, Nezlek, Schutz et al. (2004) have studied on emotional intelligence and social interaction among a sample of 118 American college students. Higher scores on the ‘managing emotions’ subscales of the MSCEIT were positively related to the quality of interactions with friends, evaluated separately by participants and two friends. Further in a diary study of social interaction with 103 German College students, ‘managing emotions’ scores were positively related to the perceived quality of interactions with opposite sex individuals, scores on this subscale were also positively related to perceived success in impression management in social interactions with individuals of the opposite sex. An empirical study undertaken to conceptualize the notion of EI in the Indian social-cultural context was reported by Sibia, Misra and Srivastava (2004). Responding to open ended questions, the participants (N=1047) described the emotional qualities desired by them in children and those required to be successful in life. The indigenous view of EI takes into cognizance such as factors as social sensitivity, pro-social values, action tendencies and affective states. Results indicate that the Indian view of EI is context sensitive and focuses onthe role of family and society in shaping one’s emotions. Another finding was that successful social adjustment was related to a more accurate perception of variations in other’s mood, which strengthens the hypothesis that emotion perception is essential for adaptation on a social level. To assess whether emotional intelligence is related to self-assessed relationship quality, an ability test of EI and measures of relationship quality were administered to 86 heterosexual couples in a university setting, as



reported in the study made by Brackett, Warner and Bosco (2005). Results reveled that, couples with both partners low on EI tended to have the lowest scores on depth, support and positive relationship quality and the highest scores on conflict and negative relationship quality. Furthermore, couples with both partners high on EI did not consistently have higher scores on positive outcomes and lower scores on negative outcomes than couples with one high-EI partners. Linguistic characteristics of writing about the September 11, 2001, terrorist attacks were evaluated through a social cognitive processing theory framework by Graves, Schmidt and Andry Kowski (2005). A total of 537 people completed an internet based survey and 177 chose to write about their thoughts and feelings related to 9/11 people who wrote about their thought and feelings reported more total symptoms of 9/11 related distress and greater attention to feelings. Linguistic differences emerged among participants classified by high, moderate, or low distress and were also evident in terms of participant’s emotional intelligence and perceived social environment. To examine the relationship between the dimensions of emotional intelligence and selected social variables among120 parents and their children between the age range of 15-17 years a study was reported by Uma and Uma Devi (2005) and the results revealed that the parental education and occupation has significant and positive relationship with the dimension of emotional intelligence like social regard, social responsibility, impulse control and optimism. The total intra personal subscale is significantly and positively related to significantly and positively related to mother’s education, occupation and income emphasizing the significance of mother in enhancing the self development skills of adolescents. The second component of emotional intelligence is the interpersonal sub scale, which include the dimensions empathy, interpersonal relations and social responsibility. In the



interpersonal subscale of emotional intelligence of the total sample it was noted that none of the parent related and family related variables had any significant relationship with any of the dimensions or to the total interpersonal sub scale. Parker, Saklofske, Shaughnessy, Huang et al., (2005) have reviewed that culture can influence the experience and expression of emotions. they have made a cross cultural study and examined the generalizability of the youth form of a widely used self-report measure of EI (EQ-i: Yv) in a sample of 384 aboriginal youth from several rural areas in Canada (mean age= 125. years) This sample was matched (by age and gender) with a second rural Canadian sample of non aboriginal youth (N= 384). The four factor model for the



measure



(separate



dimensions



for



interpersonal,



intrapersonal,



adaptability and stress management abilities) was tested using confirmatory factory analysis with both samples. Multiple goodness of fit indicators revealed that the model had good fit to the data from both samples. The aboriginal respondents were found to score significantly lower on the interpersonal, adaptability and stress- management dimensions compared to the non-aboriginal children. Further, results are discussed in the context of EI as a vulnerability factor for a number of health-related problems in children and adolescents. Schmidt, and AndryKowski (2005) had examined the role of social and dispositional variables associated with emotional processing in adjustment to breast cancer. This study investigated psychological adjustment as a function of emotional intelligence, social support and social constraints in 210 patients recruited via postings to internet- based breast cancer support groups. Regression analysis indicated high social constraints and low emotional intelligence were associated with greater distress. Evidence suggested high emotional intelligence could buffer against the negative impact of a toxic



social environment. Furthermore, results support a social- cognitive processing model of adaptation to traumatic events and suggest consideration of emotional intelligence may broaden this model. Van Rooy, Alonso and Viswesvaran (2005) had studied group difference in emotional intelligence. In this study a common measure of emotional intelligence was administered to 275 participants to examine how different group score on a test of EI. Group differences existed for ethnicity but favoured minority groups, mitigating potential adverse impact concerns, as shown by results. The effect of social skills intervention on the emotional intelligence of children with limited social skills was examined by Betlow (2006).In this study, children identified as socially deficient either did, or did not attend weekly group social skills intervention over on 8 week period. Both experimental and wait list control groups were assessed pre and post intervention using the Baron Emotional Quotient inventory: youth version to evaluate baseline and resultant levels of emotional intelligence. Results did not revealed and statistically significant differences between children enrolled in a social skills training group as compared to a wait- list control group. With a purpose to investigate whether emotional intelligence has any role to play in regard to altruistic behaviour Bhatpahari and Ajawni (2006) have made a study by considering equal numbers of subjects (N=60), randomly selected from larger population of high and low EI groups. Altruism was studied in an experimental situation, wherein sharing behaviour was studied as the criterion of altruistic behavior. It was found that subject with high EI excel those with low EI as regarding to their altruistic behavior i.e. they share more of the received reward with the co-participations than emotionally low intelligent subject.



Brackett, Rivers, Shiffman and Lerner et al (2006) have made a study relating emotional abilities to social functioning, further making a comparison of self report and performance measures of emotional intelligence. Three studies used J.D. Mayer and P. Salovey’s (1997) theory emotional intelligence (EI) as a framework to examine the role of emotional abilities (assessed with both self-report and performance measures) in social functioning. Self ratings were assessed in ways that mapped on to the MayerSalovey- Caruso Emotional Intelligence test (MSCEIT) , a validated performance measure of E.I. In study 1, self rating and MSCEIT scores were not strongly correlated. In study-2, men’s MSCEIT scores, but not self-rating, correlated with perceived social competence after personality measures were held constant. In study 3, only the MSCEIT predicted real time social competence, again, only for men. Kim (2006) had examined the relations between adult attachment orientations and both emotional intelligence and cognitive fragmentation. Authentic self, which refers to a genuine sense of the self, was proposed as a mediator of such relations. 115 undergraduate students participated in the study. Applying structural equation modeling, the results showed that degree of authentic self mediated the relations between attachment dimensions and either emotional intelligence or cognitive fragmentation. Specifically, a higher score on the secure attachment dimension was associated with a greater degree of authentic self, which in turn, was associated with greater levels of emotional intelligence and having a fewer fragmented cognitive concepts about the self and romantic relationships. On the other hand a higher score on the anxious ambivalent attachment dimension was associated with lower degree of authentic self, which in turn, was associated with a lower level of emotional intelligence and having more fragmented cognitive concepts about the self and romantic relationships.



Kumar and Bhushan (2006) have examined the relationship among emotional intelligence and interpersonal communication practices (IPC); among 120 male students of IIT Guwahati. Results revealed that IPC neither correlated with EI. Dimensions of interpersonal communication were found to be negatively correlated with self management and social skill dimension of emotional intelligence. Moving ahead to another study made by petrides, sangareau, Furnham and Frederickson (2006) on trait emotional intelligence and children’s peer relations at school. Trait emotional intelligence (or trait emotional self efficacy) is a constellation of emotion related self-perception and dispositions comprising the affective aspects of personality. This study was aimed at investigating the role of trait EI in children’s peer relation at school.(N=160) participants were administered the trait EI questionnaire and were subsequently asked to nominate all, classmates who fitted each to seven distinct behavioural descriptions (cooperative, disruptive, shy, aggressive, dependent, leader, and intimidating). The teachers were also asked to nominate all pupils who fitted the seven descriptions. As a result, pupils with high trait EI scores received more nominations for cooperation and leadership and fewer nominations for disruption, aggression and dependence. Factor analysis



of



teacher



nominations



revealed



two



orthogonal



factors



encompassing pro-social and anti social descriptions, respectively. Finally the study concluded that high trait EI pupils scored higher on the pro social and lower on the antisocial factor. In order to investigate the relationship between social anxiety and emotional intelligence or of their shared impact upon interpersonal adjustment, Summerfeldt, Kloosterman, Antony and Parker (2006) have been made a study, by using structural equation modeling with self report data from a large nonclinical sample (N= 2629). EI was found to be highly related



to social interaction anxiety, but not performance anxiety. A model permitting these three predictors to inter-correlate indicated that the EI factor was the dominant predictor of interpersonal adjustment, substantially reducing the unique contribution made by interaction anxiety. This pattern reflected the principal contributions made to interaction anxiety by the interpersonal



and



particularly,



intrapersonal



domains



of



Emotional



Intelligence. Emotion regulations abilities and the quality of social interaction was studied by Lopes, Salovey, Cote, Beers et al., (2005) emotional regulation abilities measured on a test of emotional intelligence, were related to several indicators of the quality of individual’s social interaction with peers. In a sample of 76 college students, emotion regulation abilities were associated with both self reports and peer nominations of interpersonal sensitivity and prosocial tendencies, the proportion of positive vs negative peer nominations, and reciprocal friendship nominations. These relationships remained statistically significant after controlling for the Big-five personality traits as well as verbal and fluid intelligence. Previous studies have consistently shown emotion regulation to be an important predictor of intercultural adjustment Emotional intelligence theory suggests that before people can regular emotions they need to recognize them, thus emotion recognition ability should also predict intercultural adjustment. Keeping this in view Yoo, Matsumoto and Le Roux (2006) made a study testing this hypothesis in international students at three times during the school year. Recognition of anger and emotion regulation predicted positive adjustment, recognition of contempt, fear and sadness predicted negative adjustment. Emotion regulation did not mediate the relationship between emotion recognition and adjustment, and recognition and regulation jointly, predicted adjustment. These results suggest recognition of specific



emotions may have specific functions in intercultural adjustment, and that emotion recognition and emotion regulation play independent role in adjustment. Duhan and Chhikara (2007) have studied the association of parenting technique and types of exposure to mass media (T.V. Programs) referred as macrosystem variables, with emotional intelligence skills. Results revealed a significant association between parenting techniques and emotional intelligence skills. The results show that most of the parents of the high category respondent (16.7%) adopted authoritative discipline in home where as, 11.7 percent followed permissive type of techniques. Out of 28% of the low category respondents,13.3% adopted authoritarian parenting discipline and only 3.3% exerted authoritative type of discipline. It may be inferred that more suitable the parenting style, better will be the emotional intelligence skills. The results further show that the other macro system variable i.e. type of T.V. Programs was found non significant with emotional intelligence skills of respondents. Singh and Saini (2007) have revealed in their study regarding emotional intelligence and interpersonal relationships, that the measures of emotional stability is significantly related with the variables of managing relations and integrity which concludes that the persons who are emotionally stable posit good interpersonal relations, they enjoy the trust of other and they tend to be less aggressive and hostile to others. Similar study was reported by Varshney (2007) on influence of parental encouragement on emotional intelligence of intermediate students (N=100, 50 boys, 50 girls). Results revealed that parental encouragement had a positive effect on the emotional intelligence of boys and girls, revealing there by that higher parental encouragement is associated with good



emotional intelligence and vice-versa. It implies that discouragement do not flourish the emotional intelligence of students. The higher mean scores of EI show that affectionate, liberal and considerate home environment promotes the E.I. In order to analyze the effect of parent’s emotional intelligence on self destructive intelligence syndrome (SDI) of individuals, study was made by Goyal and Singh (2008), conducted on the sample of 80 students of MIT Moradabad. The subjects were requested to fulfill the self-destructive intelligence syndrome scale by themselves and the emotional intelligence scale by their parents (father only). The high emotionally intelligent father and the low emotionally intelligent father groups were formed on the basic of scores obtained from emotional intelligence scale. By mean of ANOYA, the results revealed that the parent’s emotional intelligence is a significant determinant of SDI Syndrome of the individual. With a purpose of studying the effect of emotional intelligence training on peer relationship of the adolescent students; Purohit and Ajawani (2008) selected a random sample of 240 student studying in eleventh class, assigned equally to control (non training) and experimental (training) groups. Both the groups were initially tested for their peer relationship and then experimental group followed a EI training programme for 18 days while the control group passed a silent period of 18 days, after 18 days they were retested for their peer relationship. Results revealed that, training group genuinely improved more in comparison to those of Non- training group in regard to their peer relationship. To see the difference among day scholars and hostel student (N=60) in prosocial behaviour and emotional intelligence, Saranya and Velayudhan (2008). The results clearly indicated that there was s significant difference



among day scholars and hostel student in different dimensions of prosocial behaviour



viz



Altruism



civic



sense,



courtesy,



conscientiousness



sportsmanship and perception towards university environment. There is a significant difference among day scholars and hostel students in their emotional intelligence dimensions. viz. self awareness self-regulation, motivation, social-awareness and social skills. Furthermore, the hostel students seem to have a better emotional intelligence than day scholars. Sethi and Ajawani (2008) have studied emotional intelligence as the function of parent- child relationship. To study whether parent-child relationship exerts any effect on emotional intelligence, a sample of 120 students aging 16 to 18 years and studying XI and XII class with good parentchild relationship and 120 students with poor parent-child relationship were selected randomly from a large population. Parent- child relationship scale (Sharma & Chauhan, 2002) and emotional intelligence scale (Ajawani et al., 2003) were used to assess the parent child relationship and emotional intelligence of the subjects respectively. An average emotional intelligence score of the subjects with good parent-child relationship (M=309.94) was found to be higher than that of with poor parent-child relationship (M=235.20). The obtained CR (CR=45.49) for the difference is significant at 0.01 level of significance. Another study aimed at examining the direct and indirect relationships between emotional intelligence, subjective fatigue and the amount of social support gained, made by Brown and Schulte (2009). 167 university students completed the questionnaires assessing, subjective fatigue, emotional intelligence and social support. Results indicated that the amount of social support and satisfaction with social support, both partially mediated between emotional intelligence and fatigue. It concluded that the association between



subjective fatigue, emotional intelligence and social support may facilitate an understanding of the etiology of fatigue. Mohanty and Uma Devi (2010) have examined the relationship between the EI of adolescents of secure attachment style and selected socio personal variables among 60 students, measuring attachment style by ‘Attachment scale Hazen and Shaver (1987) and emotional intelligence inventory (2003). Results revealed that those adolescents who were securely attached with their parents, had better interpersonal relation, good problem solving skills and were happier. It was further concluded that the conducive home environment with secure feeling, give raise to emotionally intelligent individuals in future.



Biological / Health correlates Health is an important factor in the life of the individuals, as it affects almost every single aspect of their life and determines their well-being. Poor health can make one to be dependent on others even for the basic necessities of life and this can effect one’s perception of oneself. In essence, health seems to be one of the most significant factors effecting adjustment, wellbeing and happiness. Health can not be limited to only physical well-being alone. It have many aspects. One of them is psychological health, comprises good self esteem, enjoying a general feeling of well being, creativity, problem-solving skills and emotional stability. Modern life is becoming highly complex because of the process of urbanization and related social changes which influence the lives of people (Kaur, 1992) Anxiety and stress owing to the competitive life are reflecting on the behavior of individuals in every sphere of life which not only negatively influence their emotional health and social interaction but also adversely effect their overall adjustment in their respective fields and



performance. The consequent stress may lead to symptoms such as, headaches, backaches, high blood pressure, panic, stomach problems, sexual dysfunction, reduced autoimmune problems like allergies or some form of arthritis, mood and sleep disturbances and also disturbed relationship with family and friends. Thingujam and Ram (2000) during the process of Indian adaptation of emotional intelligence scale (Schulte et al., 1998) reported, as a part of the convergent validity studies that EI was correlated strongly and positively with coping with stress, and moderately and negatively with trait-anxiety. It has been found that cognitive intellectual abilities are largely based in the neocortex areas of the brain, while emotional functioning is largely supported by the neurologic circuitry found in limbic areas (eg. the amygdala). In terms of the two cerebral hemispheres, the right hemisphere is more involved in emotional processing (particular negative affect) than the left which sustains linguistic and logical activities (Carlson, 2001). Jausovec, Jausoves, and Gerlic (2001) recorded electro encephalogram (EEG) of people with high emotional intelligence (EIQ=120) and average emotional intelligence (EIQ=89) while solving tasks from an emotional intelligence test (MSCEIT). Significant differences in relating to EI were found in induced and event related band power in the theta (4.4.-6.4 Hz) lower-2 alpha (8.4-10.4 HZ) and upper alpha band (10.4-12.4Hz), individualls with high EIQ showed less desynchronization in the upper alpha band, as well as more left hemisphere theta desynchronization. Besides EIQ and the mean frequency were significantly correlated. They claim that these results are similar to those reported for performance and verbal components of general intelligence.



Slaski and Cartwright (2002) investigated the relationship between a measure of EQ, subjective stress, distress general health, morale, quality of working life and management performance among management population (N=224) of a large retail organization. The results found, indicated that managers who scored higher in EQ, suffered less subjective stress, experienced better health and well being, and demonstrated better management performance. Emotional intelligence is the single most important factor predicting success and happiness in life and leading to good mental health (Sugarcane, 2002) Studies have shown that lower emotional intelligence related with many self-destructive behavior such as deviant behavior and cigarette smoking (Trinidad and Johnson, 2001; Brackett and Mayer, 2003). In order to explore mental health nurse’s experiences of emotional intelligence in their nursing practice by means of qualitative interviews, Akerjordet and Severinsson (2004) developed interview questions from the literature on EI and studied using a hermeneutic analysis. Four main themes emerged relationship with the patient; the substance of supervision; motivation; and responsibility. It was concluded that EI stimulates the search for a deeper understanding of a professional mental health nursing identity. Emotional learning and maturation process are central to professional competence that is, personal growth and development. In addition, the moral character of the mental health nurse in relation to clinical practice is of importance. The findings imply multiple types of intelligence related to nursing science ass well as further research possibilities within the area of EI. Leible and snell (2004) have examined Borderline personality disorder (BPD) and multiple aspects of emotional intelligence. It was investigated that whether personality disorder symptomatology would be associated with six



aspects of emotional intelligence: motional awareness, private emotional preoccupation, and public emotional monitoring. The results indicated that several personality disorders were systematically associated with these aspects of emotional intelligence. Trinidad, Unger, Chou and Johnson (2004) had studied about the protective association of emotional intelligence with psychosocial smoking risk factors for adolescents. EI was assessed with a shortened version of the multifactor emotional intelligence scale, (adolescent version) and was administered to 416, sixth graders from middle schools in the Los Angeles area. Results indicate that high EI is a protective factor for smoking risk factors in adolescents. Linear regression models revealed that high EI was associated with greater perceptions of the negative social consequences of smoking (p< 0.001) and with being more efficacious in refusing cigarette offers (p< 0.001). Logistic regression models revealed that high EI was associated with a lower likelihood of intending to smoke in the next year. Those with high EI may be better able to benefit from social influences based prevention programs. Research has correlated high emotional intelligence with lower levels of perceived stress, positive conflict styles and other measures of positive adaptations in difficult work environment (Abraham, 2005). In an another study done by Austin, Saklofske and Egan (2005) emotional intelligence, life satisfaction and health related measures were assessed in Canadian (N=500) and Scottish (N=204) groups. Results showed that EI was found to be negatively associated with alcohol consumption and positively associated with life satisfaction and EI is a good predictor of health-related outcomes.



Jain and Sinha (2005) had studied the predictive ability of emotional intelligence, trust, and organizational support in general health. The sample consisted of 250 middle-level



executives from 2-wheeler manufacturing



organizations. Results suggest that the dimensions of EI termed positive attitude about life predicted both factors of general health positively : (a) sense of accomplishment and contribution and (b) botheration- free existence ‘organizational support’ predicted sense of accomplishment and contribution, whereas ‘vertical trust’ predicted botheration free existence, accompanied by the ‘assertiveness’ and ‘positive self-concept’ dimension of EI. The implications of the results are discussed in terms of promoting the general health of employees through training on EI skills and through the criterion of an atmosphere of trust and recognition within the organization. Another study aimed at examining the direct and indirect relationships between emotional intelligence and subjective fatigue; reported by Brown and Schulte (2006). 167 university students



completed questionnaires



assessing subjective fatigue, emotional intelligence and a range of other psychological factors. A series of regression analyses were used to examine the direct and indirect relationships between subjective fatigue and psychological factors. Results indicated that higher emotional intelligence was associated with less fatigue. The psychological variables depression, anxiety, optimism, internal health locus of control, each mediated partially between emotional intelligence and fatigue. Additionally, sleep quality partially mediated between emotional intelligence and fatigue. Day, Therrien and Carroll (2006)



had examined emotional



intelligence’s ability to predict health outcomes after controlling for related constructs, or EI’s ability to moderate the stressor- strain relationship. The study explored the relationships among EI (as assessed by a trait-based measure, the EQ-i) daily hassles, psychological health/ strain factors (in terms



of perceived well-being, strain and three components of burnout). After controlling for the impact of hassels, the five EQ-i subscales accounted for incremental variance in two of the five psychosocial health outcomes. However, the EQ-i scales failed to moderate the hassles- strain relationship. Gohm, Corser and Dalsky (2006) examined the association between emotional intelligence (emotion-relevant abilities) and stress (feelings of inability to control life events) among 158 freshman. The results suggest that emotional intelligence is potentially helpful in reducing stress for some individuals, but unnecessary or irrelevant for others. The results highlights among the highly stressed intense but confused participants in particular because they have average emotional intelligence, but do not appear to use it, presumably because they lack confidence in their emotional ability. Kulshreshtha and Sen (2006) had investigated subjective well being in relation to emotional intelligence and locus of control among 150 executives of different job strata. The results of the study reveal that emotiond intelligence and locus of control have significant correlation with subjective well being. The results further concluded that emotional intelligence is a strong predictor of subjective well being. Subjects with high emotional intelligence and internal locus of control scored significantly high on positive affect and scored significantly low on negative affect. Similarly subjects scored high on emotional intelligence and have internal locus of control scored significantly high on all the three dimensions of life satisfaction scale. Rieb (2006) have made a correlational study exploring the association between measures of emotional intelligence and ratings, of student clinical effectiveness. The EQ-I and the MSCEIT were administered to 30 clinicals psychology graduate students undergoing training in basic, interviewing skills. Test results were compared with coder ratings of these same student



clinicians engaged in videotaped role-plays of counselling sessions. Specific core interpersonal qualities (eg. Warmth, genuineness, respect, empathy) were rated, and an average core competency score was determined. Results did not show any significant correlations. Shulman and Hemenover (2006) studied whether dispositional EI predicted psychological health. Participants (N= 263) completed measures of three EI disposition viz. perception, understanding and regulation of emotions, psychological well being and emotional distress. Participants completed the health scales a second time three month later. Results revealed that dispositional EI is related to health outcomes crosssectionally and predicts health over time. Trinidad, Unger, Chou and Johnson (2006) have studied the impact of EI on adolescent smoking. For this purpose multifactor emotional intelligence scale, Adolescent version was used to measure emotional intelligence of adolescents. The results reported that High emotional intelligence (EI) is associated with decreased adolescent smoking. Hunt and Evans (2004) investigated whether emotional intelligence (EI) can predict how individuals respond to traumatic experiences. On a sample of 414 participants (181 male, 233 female), a measure of EI along with the impact of event scale revised, the monitoring and blunting questionnaire (MBQ) were administered. The results showed that participants with higher NEIS scores (emotional intelligence) report fewer psychological symptoms relating to their traumatic experiences, that monitors are more likely to have higher NEIS scores than blunters. Results also revealed that traumatic events had a grater impact on females than males. Benson, Truskett and Findlay (2007) have explored burnout prevalence rates and examined the relationship between burnout and EI in an Australian



surgical population. The sample comprised 126 participants (53 Ssts, 75 fellows ; mean age 44.03 years ) completed a battery of self report measures of burn out, EI and social desirability. Measures achieved reliability coefficients between 0.68 and 0.89 indicating adequate internal consistency. A series of independent samples t-test indicating that burn out levels regardless of career stage, correlated significantly with early retirement and / or retraining intentions and was inversely related to overall EI level. A series of regression analyses revealed that emotional control, emotional recognition and expression and understanding of emotions were significant predictors of burn out. Recent research in psychology indicates that a personal competence in the recognition, management and utilization of emotions may hold the key to personal health, wealth and happiness. Emma and Dianne (2008) examined the predictive value of social support and emotional intelligence and their interaction effects on subjective well-being. The results showed that social support and emotional intelligence and their interaction effects, significantly predicted subjective well-being and explained 44%, 50% and 50% of the variance in SWL, positive affect (PA) and negative affect (NA) respectively. At step-two social support predicted NA and SWL, and at step-four one interaction effect was significant. Review examining the joint predictive effects of trait EI, extraversion conscientiousness and neuroticism on 2 facets of general well being was reported by Singh and Woods (2008) among a sample of 123 individuals of employed community from the Indian subcontinent, who have completed the measure of the five- factor model of personality, trait-EI and general wellbeing facets worn-out and up-tight. Trait EI was released but distinct from the 3 personality variables, but predicted general well-being no better than neuroticism. In regression analyses, trait- EI predicted between 6% and 9%



additional variance in the well being criteria, beyond the 3 personality traits. Finally it was concluded that trait- EI may be useful in examining dispositional influences on psychological well-being. In an another study, (Hertel, Schutz and Lammers 2009) emotional abilities were measured with MSCE17 (Mayer, Salovey, Caruso, 2002) in patients diagnosed with major



despressive disorder, substance abused



disorder or borderline personality disorder and a non clinical control group. Findings showed that all clinical groups differed from controls with respect to their overall emotional intelligence scores. Specifically it was found that the ability to understand emotional information and the ability to regulate emotions best distinguished. The groups findings showed that patients with substance abuse disorder and borderline personality disorder was most impaired. Study focussing on new mother’s perceptions of emotion intelligence reactions and thoughts by means of a descriptive design was reported by Akerjordet and Severinsson (2009). The study included 250 postnatal mothers (a response rate of 80% ) the data were analyzed using descriptive and inferential statistics. Results confirmed that from a health perceptive emotional intelligence is an important component in relation to stress management and mental health. However, emotionally perspective women seem to be affected by stress and depression to a greater extent. The relative strength of the association between the score also provides a valid and useful overall measures of new mother’s perceptions. A number of different psychological factors have been implicated in the multifactorial aetiology of disordered eating (DE), attitudes and behaviours. With respect to this view a study aimed to explore the possible differences in emotional intelligence, body image and anxiety levels in young



females with disordered eating attitudes and healthy controls was reported by Costarelli, Demerzi and Stamon (2009) among 92 Greek female university students 18-30 years old responding on Eating Attitudes Test (EAT-26). The multi dimensional body self questionnaire (MBRSQ), the state trait Anxiety Inventory (STAI) and The Bar On EQ-i. The EAT-26 revealed that 23% of the subjects presented D,E, attitudes. Women in the DE attitudes group had lower levels of EI in comparison to the control group, particularly in factors such as emotional self awareness (P 
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